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Acknowledgement of Country

Click to upload logo

We acknowledge the 
people as the traditional custodians of the lands and waters where 
our centre is located and recognise their continuing connection to 
country. We pay our respects to Elders past and present, and extend 
that respect to all Aboriginal peoples. 
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Service Context

Context
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Statement of Philosophy

Context
Enter your site philosophy in the box below, or alternatively attach as 
an additional document via the Comment option under the Tools tab
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. �Practice is shaped by meaningful engagement with families and/or the community



Includes:

• Learning Improvement goals

• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will

provide support.

• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

• Email this plan (steps 1 – 3) to your education director.

• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.

• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

• Complete step 5 (Review and Evaluate) in term 4 of each year.

• Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 1:
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 2:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
Goal 3:

Challenge of practice: 

Actions NQS links Timeline Resources Responsibility

Success criteria
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Priority NQS links Key steps Timeline Resources Responsibility

National Quality Framework priorities 
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Approvals

Approved by director/principal

Name

Date

Name

Date

Approved by governing council chairperson

Name

Date

Approved by education director 


	Service approval number: SE-0010888
	Service Context: Seaford Rise Kindergarten is situated 40km from the city and is set amongst beautiful lush green trees in a rapidly developing community, within the southern suburbs. The kindergarten is stand alone and shares the same premises as Seaford Rise Primary School which allows for the kindergarten to utilise school facilitates as the library, the gym and have regular classroom visits with the reception classes in the latter part of the year. This fosters a strong connection with school community. 

The site is large site and has the capacity of 120 with 60 children attending in each session, however the kindergarten has been capped at 70 this year with 30 children in one session and 40 children in the other session.  The educator to child ratio is 1:10 consisting of 2 teachers and 2 ECW's Early Childhood Workers) on the floor.  
The staffing arrangements consist of: A full time director, a full time teacher, 0.4 universal access teacher, 1 permanent full time ECW, a 0.4 permanent ECW and preschool support.
 
There are 2 separate groups of children that attend throughout the week, the Kuula Group attend on Monday/Tuesday and the Wadla Group attend on Wednesday/Thursday. The groups are names after the Kaurna words for Koala and rock wallaby, as the center acknowledge that Kaurna people as the traditional custodians of the lands on which we learn and play. The session times  for the Kuula and Wadla group are from 8:30-3:15 Monday-Thursday and each group have access to alternative Friday sessions throughout term 1-3.The Friday sessions also run from 8:30am-3:15pm. The kindergarten families can access the OHSC at Seaford Rise Primary before and after kindergarten session through Camp Australia.

The site provides the service : Occasional Care which is for children aged 2-4 years. The sessions are run on a Monday from 8:30am-11:30am and 12:15pm-3:15pm. 
Children can attend one of these sessions and are booked in Termly. At the end of each term enrolments for Occasional Care are reviewed with priority of access given to children on the waiting list, who meet the criteria under the Department for Education Occasional Care policy. A diploma-trained ECW2 runs the Occasional Care program and the session are integrated within the preschool program, which has provided an enriched learning environment for all children. 
	PriorityRow1: Site to provide opportunities for families to engage and contribute to children learning on site post covid. 
	NQS linksRow1: 6.1.1
6.2
6.2.2
6.2.3
	TimelineRow1: Termly
	ResourcesRow1: Governing Council,
	ResponsibilityRow1: Director and Lead teacher
	TimelineRow2: Termly
	ResourcesRow2: Floor book, ILP, learning conversations, notice board, class dojo.
	ResponsibilityRow2: Whole team
	PriorityRow2: Policy update schedule in place.
	NQS linksRow2: 6.1.1
7.1.2
	TimelineRow3: 
	ResourcesRow3: Floor book, ILP, learning conversations, notice board, class dojo.
	ResponsibilityRow3: Whole team
	TimelineRow4: End of 2022
	ResourcesRow4: Policy Folder
Governing council.
	ResponsibilityRow4: Director
Governing council. 
	TimelineRow5: 
	ResourcesRow5: Dfe Compliance Document
	ResponsibilityRow5: River hub Portfolio - common schedule. 
	NQS linksRow3: 
	TimelineRow6: 
	ResourcesRow6: 
	ResponsibilityRow6: 
	TimelineRow7: 
	ResourcesRow7: 

	ResponsibilityRow7: 
	TimelineRow8: 
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: - The Early Years Learning Framework underpins our curriculum planning and learning outcomes. The program is child lead and all activities can be entered and participated at any entry level. 

- Children are empowered to make choices and solve problems to meet their needs and working collaboratively with others. 

- Children are taking responsibility for their own wellbeing by moving around and through their environments confidently and safely.

- Children using play to investigate, imagine and explore ideas, engaging Aboriginal Learners through connection to the land and embedding Nature Play and being curious and enthusiastic participants in their learning.

- The children voice is respected and heard which influences the program and play experiences. 

- Supporting children's efforts, assisting and encouraging as appropriate and incorporating the Reggio Emilia principles and practices - 100 Languages of Children.

- Observing and recording children's learning through detailed observation notes as part of formative assessment, the observations are taken of the children's learning/child's voice/interests within the learning environment. Each individual child growth is tracked and shared with parents through observations, portfolios and on-line platforms. Ped doc such as the floor -book is used as a tool to record child's voice, follow interests.

- Children's interests and needs are incorporated into the learning program, tracking of children is done each term through, individual learning plans, family conversations, child's voice, Respect Reflect Relate well-being scales, portfolios, individual learning plans, SMARTAR goals.

- Embedding and Acknowledging Aboriginal and Torres Strait Islander families and culture through the program.

- Educators have the opportunity to reflect on the events of each day, including thinking about what happened and why and to reflect on the program's successes and what can be extended or changed. Educators engage in the cyle of continuous critical refection. 

- The educator's tool-kit (well being and learning for life) and Interoception is used to support children's wellbeing. 
	Quality Area 2: Children’s Health and Safety: - As part of the ongoing COVID-19 Health practices, educators have incorporated and model hand washing, hand sanitizing, and covering coughs and sneezes. Parents and caregivers are contacted to collect children if they present as unwell. The site has a COVID-19 risk assessment provided by the department.

-Flexible routines support children's learning and allows enough time for each child to feel a sense of belonging within the learning environment.  
- There are spaces and times throughout the day for children to relax and regulate when need be, with interception, yoga, quite play and the reading corner. 

- Medical folder for each child is up to date and each child/educator has their photo and identified allergy displayed clearly in the staff room. Each child's medication is clearly labeled and regularly updated and is kept in safely stored in the kitchen cupboard. 

- Children are involved in the sun smart program - the understand the importance of being sun-safe and Sunscreen is applied regularly at lunch time. A sunscreen station is set up for children to access at all times. 

-Incidents are recorded on the standard injury form. When major injuries occur, parents/caregiver are contacted via phone call.

- Early entry and Occasional Care is offered at the centre as part of our focus on early intervention and supporting children.

-Incident forms are easily accessed and child information is provided at the front of the incident folder. 

- Yard check preformed daily by outside teacher. Parents quickly notified of serious injury, all incidents are adequately recorded and communicated to
families.

- Healthy eating policy, water is provided throughout the day for children. The children participate in physical activity that is intentionally planned for at the school gym. 

- Educators plan and develop experiences for children within the learning space. Child's voice is supported and spontaneous activities regularly occur
due to following and extending children's ideas and interests. Inquiry-based learning has been implemented to include greater child voice. The children are involved in the risk assessment process.

- All educators take mandatory training (RAN) to ensure that they keep up relevant information. 

-Soft fall is topped up when required and hazardous chemicals are locked away in the store room. 

- The Dfe child protection curriculum is implement through the year in oder to support children safety and the understand their personal rights.

- Children are supervised throughout the day with the ratio of 1:10. There is always one teacher and one ECW outside and 1 teacher and 1 ECW inside to support the choice of inside and outside play within a safe environment. 

- Emergercy procedues are conducted termly with the children e.g Lock downs and evacuations. They are recored and reflected upon to identify if there is the need of improvement. 
	Quality Area 3: Physical Environment: - Appropriate areas are available for children to play and learn inside and outside. The outside area is safe and secure and regular yard checks are conducted. Playground safety checks are conducted every term. 

- Indoor and outdoor play spaces are accessible for all due to the 2021 yard upgrade. Landscaped yard with a focus on sustainability and nature play and supporting children's literacy and numeracy learning. 

- Children are involved in pack/resetting the kindy (caring for our environment). They participate in sweeping and wiping of table etc - children participating in caring for the veggie garden and harvesting the produce.  The children then use the produce in play experiences (e.g potion table, cooking etc).

- New resources purchased which are age appropriate and meet the developmental needs of all children.

- We cater for different learning capacities and learning styles and flexible spaces that are responsive to the interests and abilities of each child. 

-Children's independence is valued to access play equipment and take considered risks in their play, sufficient number of tools and adjuncts are available for children's use. 

- Several doors/ access to the outdoor area.

- Physical environment reflected on during programming and educator meeting discussions to help support the developmental needs of all children and
provide an inclusive and equitable learning environment. Natural resources used to create inviting play spaces for children, bringing the outdoors into the inside play space as well as the inside to the outside play space, for example creating a place for resting and reading outside. 

- One bathroom has been renovated to allow for a SERU bed. 

- Staff areas now have heating and cooling.

- Fans and new blinds have been added to the veranda to allow for greater airflow. 

- LED lights have been fitted throughout the kindergarten. 

- Open ended and intentional learning opportunities are provided for example adjuncts, loose part play, provocations. This makes the learning opportunities open to every entry level. 
	Quality Area 4: Staffing Arrangements: - The ratio of 1 educator to 10 children is maintained, ensuring the safety and wellbeing of all children.

- Educators are respectful and friendly towards each other, modeling positive behavior and following ethical standards.

- A strong focus on each educator's strengths, skills and interests, with continuous opportunities for professional training and development. Educators are encouraged to streamline their passions/interest into the program e.g. gardening.

- The DfE code of ethics is discussed regularly at staff meetings and to ensure ethical conduct is upheld. We pride ourselves on `living' our philosophy
statement which is embedded into our everyday practices. 

-All educators update their qualifications regularly in line with DfE policies and procedures. This includes aspects such as RAN training, first aid and
DSCI police clearances as well as teacher's registration. All educators hold the required clearances and qualifications to be employed by DfE and work at the kindergarten.

-ECW's (Early Childhood Workers) comply with the DfE job and person specification and teachers comply with the Professional Standards for
Teachers. Each educator has their own individualised performance plan in line with PQIP priorities which is reviewed each term. 

- Professional Learning is valued and all educators are encouraged to participate in professional development opportunities and engage in site and
partnership pupil free days.

- Continuity of educators is valued. Performance Development Reviews are conducted regularly to support each educator with their goals.

- Every staff member is aware of our goals and have established a whole site approach to reach those goals.

-Educators engage in fortnightly staff meetings to reflect on successes and challenges, growth points, needs, and directions for our centre. 

- Educators are committed to equity and inclusion for all children and families. 
	Quality Area 5: Relationships with Children: - The Early Years Learning Framework is used to plan and program for children's learning. The Literacy and Numeracy Indicators are used to support
teachers' understanding of children's numeracy and literacy development. ILPs nd one plans are created. 

- Educators interact positively with children and are welcoming and friendly to families and children. 

- Every child has a voice and their thoughts and ideas are acknowledged and respected. Each child's needs, interests, culture and community is value, which are incorporated into the learning program.

- Educators demonstrate respectful and trusting interactions with children, through tuning into children's conversations, creating a safe and secure
kindy environment. Children's dignity and rights are respected and valued at all times, through thoughtful interactions with trusted educators and within the learning program. Confidentiality of children's personal information is stored respectfully to maintain the rights and dignity of all children. Medical information is displayed in the staff room and medication is safely labeled and stored in the kitchen cupboards. 

- Educators use the “say what you see” to help support children in regulation of feelings and managing their own behaviour by encouraging children to use their voice to help resolve conflict. Children are encouraged to `use their voice' when communicating with other children and to seek help from a teacher when needed. 

- The program folder is accessible to children and is also used to track children's learning. 

- Children's work is displayed respectfully and each child has access to their portfolios to reflect on their learning and achievements.

-The behavior Guidance Code developed to ensure that educators interact respectfully with children to build positive relationships with both children and
families.

- Educators have focus children to build and gain that relationship to ensure the children voice, interest and learning is being tracked. 

- Social and emotional programs are implemented through the year to support children self regulation and emotional understanding. These programs include You Can Do It, Kimochis, Colour Monster and Interoception" 
 
	Quality Area 6: Collaborative Partnerships with Families and Communities: -Families/caregivers are invited to join the Governing Council to contribute to the service and families are involved in decision making.

- Open door policy at the centre, families are welcomed to make a time for one-on-one conversation. Director and teachers make themselves available on the floor every morning and and after kindy to engage with parents. 

- Families are invited to comment and contribute to the learning program which is readily available to families. Open discussions are welcomed with
each family/caregiver regarding their child.

- Individual Learning Plans and One Plans are developed in partnership with families.

-  A positive partnership established with local feeder school and support agencies, the positive partnership helps to support children transitioning to school. For example we use school gym and library, and participate in the school assembly. 

- Policies and procedures are displayed and accessible to families and available at any time on our website.

- An Occasional Care service has been incorporated into the kindy to help support families and children and our partnership goals on early intervention
strategies. 

- A positive partnership is established with preschool support staff including speech pathologist and special educator, who work in collaboratively with
families/caregivers and kindergarten educators in developing programs and sharing information.

-Families are adequately notified if their child has sustained injuries at kindy and a pre-existing injury form is also put in place to ensure that adequate
duty of care is upheld by the kindergarten. 

- A child collection form is used and filled out by parents/caregivers to give authority of collection to a nominated person or persons to pick their
child/children up from the kindy.

- Class Dojo has been implemented to allow for greater communication with families, especially during COVID restrictions. The platform is used to share their child's learning with them.

-Confidentiality is maintained when storing children's records and archiving student and centre information and documentation. 


	Quality Area 7: Governance and Leadership: - The site leader has created a positive culture where every educator has a voice and site leader has an open door policy with staff memebers, children and families/caregivers. 

- Appropriate governance arrangements are put in place to manage the kindergarten. Governing council meetings are held regularly throughout the
year.

- Governing Council members are invited to sign a confidentiality agreement as well as complete the RAN online training for volunteers.

- All records are kept up to date as required.

- Performance development plans are regularly conducted and reviewed.

- Adequate grievance procedures put in place in accordance to DECD policies.

- Appropriate management systems are obtained and Business manager is regularly checked and updated.

- Continuity of educators is established and supported to promote diversity and inclusion amongst the teaching team.

- Self-Review processes are put in place to reflect on the teaching and learning practice along with partnership goals and the Quality Improvement Plan. I.e - step 1-5 meetings, ACECQA self assessment tool reviewed termly. 

- The regulatory Authority is regularly notified of any changes to the operation of the service when applicable. 

- Stakeholders are involved in the development of the Preschool Quality Improvement Plan which is displayed for families to access. 

- A display of the quality areas are on display in the middle room.

- Termly review cycles of the PQIP and goals are implemented.
	PriorityRow3: 
	TimelineRow9: 
	ResourcesRow8: 
	ResourcesRow9: 
	ResponsibilityRow8: 
	ResponsibilityRow9: 
	KeyStepsRow1: Invite families to be apart of governing council.

	KeyStepsRow2: Communities events/special day.
	KeyStepsRow3: Display PQIP on wall as living document - comment and feedback opportunities.
	KeyStepsRow4: Develop timeline on all policies and when they're required to be reviewed. 
	KeyStepsRow5: 
	KeyStepsRow6: 
	KeyStepsrow7: 
	KeyStepsRow8: 
	KeyStepsRow9: 
	Learning improvement plan goal 1: To Improve children engagement with the Preschool literacy indicator `I engage with texts and make meaning'. 
	Goal 1 Challenge of practice: If educators plan and facilitate intentional learning opportunities for children to engage with text, we will see children connecting to a broader range of text to make meaning of their world. 
	Goal 1 Action 1: Educators will model and use descriptive language in meaningful contexts and providing materials to support the Lisa Burnmans - ' Pedagogy of bookmaking".
	Goal 1 Action 2: Educators to provide learning opportunities for children to engage in a range of diverse texts (fiction and non- fiction) in multiple ways.
	Goal 1 Action 3: Connect with Dfe Speech Pathologist to support and use a range of early literacy strategies to enrich children language development. 
	Goal 1 Action 4: Collect and reflect on children's engagement of text and language development through small group work, pedagogical documentation and the Preschool literacy indicator `I engage with texts and make meaning'
	Goal 1 NQS links 1: QA 1.2.1, 1.2.2, 1.2.3
	Goal 1 NQS links 2: QA 1.1.1, 1.1.2, 1.2.1, 1.2.2, 5.1.2, 5.2
	Goal 1 NQS links 3: QA 1.2.1
1.2.2 1.3.1
1.3.2
7.2.1/7.2.3
	Goal 1 NQS links 4: QA 1.3.1, 1.3.2, 6.1.2
	Goal 1 Timeline 1: Begin mid term 1
	Goal 1 Timeline 2: Termly
focus in term one and four
	Goal 1 Timeline 3: Termly
	Goal 1 Timeline 4: Termly
	Goal 1 Resources 1: Diverse range of texts
In 0-week Educators will decided on a whole site approach to "Pedogodgy of book making" 

	Goal 1 Resources 2: Kimochis, You can do it, Colour monsters, educator's tool-kit (well being and learning for life),

interoception, child protection curriculum
	Goal 1 Resources 3: 

DfE speech pathologist

Base Line Data
	Goal 1 Resources 4: Small group data collection, base line data, Learning stories, ILPS, observations, floor book, Preschool numeracy indicator
	Goal 1 Responsibility 1: All educators
Director will lead 0-week 
	Goal 1 Responsibility 2: All educators
	Goal 1 Responsibility 3: Director and Teachers
Support ECW
	Goal 1 Responsibility 4: All educators 
	Goal 1 Success Criteria: We will see/hear children engagement and comprehension of a range of text through reciprocal conversations.
We will see children engage and make meaning of a broader range of text through mark making. 
We will see/hear children interrupter a range of text through their dramatic play. 
We will see through pedagogical documentation that children have engaged and improved their comprehension of a variety of text. 
	Goal 2 Action 2: Model numeric language with the children, in play and during group times.


	Goal 2 Action 3: Educators will collect data and assess children's development of mathematical language e.g. number sense and measurement
	Goal 2 Action 4: 
	Goal 2 Timeline 2: Termly
	Goal 2 Timeline 3: Baseline data collection T1
update termly
	Goal 2 Timeline 4: 
	Goal 2 Resources 2: EYLF, Numeracy handbooks, Floor Book, observations and daily reflections

	Goal 2 Resources 3: Numeracy indicators, anecdotal observations, photos, Pedagogical documentation, Child's voice . 


	Goal 2 Resources 4: 
	Goal 2 Responsibility 2: All Educators
	Goal 2 Responsibility 3: All Educators


	Goal 2 Responsibility 4: 
	Learning improvement plan goal 2: To improve children's ability to use and understand mathematical language in relation to measuring and comparing their world.

	Goal 2 Challenge of practice: If we as educators implement a collective and consistent approach that supports the development of mathematical language then we will improve children's use of measurement. 
	Goal 2 Action 1: Professional learning as a whole staff team to develop a unified approach. Design and implement mathematical learning opportunities indoors and outdoors in play and in group activities.
	Goal 2 NQS links 1: QA 
1.1.1
1.2.1
1.2.2
7.2.2
7.2.3
	Goal 2 Timeline 1: Termly
	Goal 2 Resources 1: Indicators for Literacy and Numeracy. 
EYLF
RRR- Active Learning Environments
Nature play 
Educators attend Orbis 
Budget for TRT's
Messy maths - Juliet Robertson
PDP's
	Goal 2 Responsibility 1: All Educators
Director to facilitate learning PD e.g Orbis
Educators and director to lead PDP meeting.
	Goal 2 Success Criteria: Children will use the mathematical language of measurement to explain their thinking.
Children will investigate and problem solve in play using measurement. 
Pedagogical documentation will provide data of children's mathematical language in their play. 
	Goal 3 Action 1: 
	Goal 3 Action 2: 
	Goal 3 Action 3: 
	Goal 3 Action 4: 
	Goal 2 NQS links 2: QA 
5.1.1
5.1.2
5.2.1
5.2.2
	Goal 2 NQS links 3: QA 
1.3.1
3.2
6.1.2
	Goal 2 NQS links 4: 

	Goal 3 NQS links 1: 
	Goal 3 NQS links 2: 
	Goal 3 NQS links 3: 
	Goal 3 NQS links 4: 
	Goal 3 Timeline 1: 
	Goal 3 Timeline 2: 
	Goal 3 Timeline 3: 
	Goal 3 Timeline 4: 
	Goal 3 Resources 1: 
	Goal 3 Resources 2: 
	Goal 3 Resources 3: 
	Goal 3 Resources 4: 
	Goal 3 Responsibility 1: 
	Goal 3 Responsibility 2: 
	Goal 3 Responsibility 3: 
	Goal 3 Responsibility 4: 
	Goal 3 Success Criteria: 
	Learning improvement plan goal 3: 
	Goal 3 Challenge of practice: 
	Director Name: Lauren Simpson
	Approval date: 09/11/21
	Governing council name: 
	Governing council Date: 
	Education director name: 
	Education director date: 
	Service name: Seaford Rise Kindergarten
178 Grand Boulevard Seaford Rise 5169
	acknowledgement: Kaurna
	Enter Year Here: 2022
	Statement of Philosophy: At Seaford Rise Kindergarten we believe that children are strong, capable learners. We believe in empowering children to make decisions on factors which affect them and have a strong autonomy.  Our aim is to make kindergarten a positive experience for everyone and have a strong focus on positive wellbeing for the children in are care. Each and every child is respected and valued and is at the centre of the curriculum, our programme uses the principles and practices of the Early Years Learning Framework to support children's learning and development. Through our teaching pedagogies we scaffold children's experiences and ideas, to create a kindergarten culture that is inclusive of all children and families. The Reggio Emilia principles and practices guide and form our teaching pedagogies.  We trust in the value of early childhood education and that a positive sense of self and well-being is the foundation for learning success.  We believe in promoting a sense of belonging and in encouraging children to take considered risks in their decision making.

We believe the best way to learn is through play as children learn through play by engaging in positive relationships with their educators and peers. Through play we encourage children to use their imagination and creativity by providing open-ended activities.  We use the pedagogy of Nature Play to invite children to engage in outdoor play learning experiences and care for their natural environment. We believe that children who play in natural settings, play in more diverse and imaginative ways and build social connections and skills. We value sustainable practices and embed sustainability into our daily routine.

Children are encouraged to explore the world around them through dramatic play, sensory activities, literacy and numeracy exploration, developing their imagination, curiosity and creativity.  We believe that children learn through extended play experiences and enjoyment and building respectful and reciprocal relationships with families and the community. Working in partnerships with families will support the holistic development of children.  We have a team of passionate and dedicated educators who continue to strive for personal excellence in early childhood education.  We believe in empowering children by encouraging self-help skills and independence. We believe children and educators are both researchers and constructors of knowledge and ideas. We value our relationship with children and view the learning environment as the third teacher, which is responsive to the needs and ideas of children and values the child as a citizen within the community. 
	QIP Site name: Seaford Rise Kindergarten


